allam

Uni

Rational (CE)

—~~
]
L=
L]
=
o
=
.
E
=3
@m
L]
<

Evidence (CE)

Sheffield
H

Student Engagement,
Evaluation and

iversity | Research

Theory of Change Template

Pre-conditions of the activities that

lead to the outcomes.

&

The underlying beliefs about how a

involved and the context.

<::> project will work, the people

Information that you already have
or plan to collect that is relevant to

supporting or testing a ToC.

&>

Programme of Change Context

Situation (Pre-ToC)

Aims (Pre-ToC)

What is the underlying issue you are trying to address? What is the context? What
problem is the programme trying to address or resolve?

What is your solution to the problem? Who is your audience? What type of change do
you what to happen (behavioural, cultural, organisational, etc)? At what level is change
going to happen (individual, organisational, sacietal) ?

Theresources that go into the project that a team or
organisation needs to be able to carryout its activities

The things that an organisation or project does or the
way it chooses to deliver a project day-to-day. Activities
are within an organisation or project’s control.

Products, services or facilities that resultfroman
activities. Often expressed quantitatively; for example,
number of users and sessions and contact with a project.

‘ Enablers (The presence or absence of enablers can help or hinder a project) t

Internal enablers describe the mechanisms by which an organisation delivers its work
(such as the quality of services, relationships and the values and attitudes of staff).

External enablers describe the context in which an organisation works
(such as social, cultural, economic and political factors, laws,

regulations, and working with other organisations).
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What will be differentif the activity is completed?
Immediate changes in skills, attitude, knowledge,
awareness and mativation

skills and knowledge

‘What changes will/may happen? Medium term changes
in behaviour, practice or systems, or the application of

This should link to your situation aims. These can be
identified as something you know/hope will happen.

What is the causal connection to your programme?

<
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Prioritise the most important outcomes in your
theory of change and focus on measuring
those.

your stakeholders.

Choose an appropriate level of rigour for
evidence of your impact that suits the needs of

Find tools or data sources to capture your level
of evidence. You may find an existing tool or

data source, or you may need to develop one.
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Instructions on Completion

Complete the boxes in the numerically order
indicated. The Situation and Aims should be
established prior to creating your theory of change
diagram.

The Evidence, Assumptions and Rational should
underpin the theory of change and should
‘continuously evolve” (CE) overtime as you design
and implement your programme.

The arrows illustrate the relationship between
different elementsin the theory of change.
Essentiallyeach elementflowsinto and fromone
another and are all interconnected. When
considering your evaluation framework you need to
consider each of the elements of the theory of
change and if necessary how it will be evaluated.



Hallam Skills Series: Outcomes

Short term Outcomes
(Throughout HSS)

Intermediate Outcomes (From
Year One of HSS)

Long term Outcomes (Post HSS)

SHU

Designand run activities that help
developthe five core skillsin...

Raise, improve and support
studentsto...

Successful designand run along
term programme for pre-16 that...

Participants

Citizenship

Confidence

Critical thinking

Core Skills

Resilience

Self-management

r

be confidentintheirabilitiesand
individuality

reflecton theirstrengthsand
development

succeed inlearning, life and work

Improved Behaviourand
Engagementin Education

Raised School Attainment

Applyand Progressto Higher
Education

r

Evidence: Pre-interventionsurvey: Behaviourtowards HE; School Liaisoninterviews; Caricature activity

Assumptions: The current school curriculum does not provide student with the opportunity to devel op essential skills that will help them s ucceed in learning, life
and work. Student from disadvantaged backgrounds alsohave less opportunity to participatein extra-curricula activities that would hel pthen identifyand




PG Academic Advising: Outcomes

While the AA framework is generally well embedded in UG delivery practice for PG taught courses, it is less well established and the landscape of delivery of
AAing to PG courses across the University is not fully known. Furthermore, there are many different types of PG course and it islikely that the student
demographic variesincredibly. Therefore, itislikely that PG students have a wide variety of wants and needs from the AA offer. There is a need to identify
the different types of course and provide model(s) of AAing that align with the AA Framework and individual needs of courses, then evaluate the impact of
those models of delivery.

Outcomes

Awareness of the specific issuesrelated to Studentsreportfeeling supported in their PCT students are more confidentin their
PGT academicadvice is increased academic progression, personal and future career choices
professional development

All studentsare aware of the AArole Staffreportfeelingable to support PG Theretention of PGT studentsis improved
students appropriately

All Students knowwho their Academic The use of AAing tools (such as the Hallam has a reputation for providing a

adviser is (measured Jan 2023?) Grow+/PebblePad online)are effective in enabling supportive environmentfor PGT
staff and students to feel supported in their students

respective roles (process outcome)




The Hallam Model: Logic Chain
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To create a world
leading applied
student experience
at Hallam reflecting
our commitment to
solve real world
problems, ensure
graduates are work
and life ready and
positively
contribute to our
city, region and
planet
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Module satisfaction
scores for modules
aligned to the
‘Hallam Model’
principles

Qualitative

Feedback from
staff

Feedback from
prospective and
existing students

Feedback from
employers/
partners
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Employability data
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Recruitment data

Retention data




